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Introduction
As described by Snyder, the concept of hope is essential 
in positive psychology. Hope is defined as contemplating 
one’s goals, being motivated to work towards them, and 
identifying how to achieve them.1 This hopeful thinking 
process directs individuals toward their personally valued 
goals2,3 and involves monitoring progress and regulating 
behavior and thinking based on emotional feedback. 
It’s important to note that hope is an active cognitive 
process rather than a passive emotion that only emerges 
during difficult times.3 Numerous studies have shown 
that hope is positively associated with positive affect,4 

self-worth,5,6 psychological well-being,7 and student 
persistence in college.8,9 Additionally, hope is negatively 
related to depression,10 anxiety,11 burnout,12,13 and negative 
emotions.4 Given its significance, exploring the factors 
linked to people’s hope is crucial.

Perceived job competence among trainees correlates 
with increased hope, which positively influences the 
trainees’ perceived job competence.14 Self-determination 

theory highlights competence as one of the three intrinsic 
psychological needs, the fulfillment of which enhances 
self-motivation.15 Hope can be fostered through enriching 
experiences. Firstly, competence provides individuals 
with options and resources. Secondly, it generates a sense 
of achievement and determination through successful 
experiences, goal attainment, and obstacle-overcoming, 
reinforcing feelings of agency and purpose. Thirdly, 
possessing competence signifies overcoming previous 
inadequacies by gaining the necessary skills to navigate 
work demands, enabling individuals to tackle challenges 
effectively. This realization also instills the belief that 
obstacles can be surmounted, impacting hope levels across 
various life domains, especially in vocational education 
settings.16 Moral competence, an aspect of overall 
competence, is elucidated in Lennick and Kiel’s theory. 
They define it as actions guided by moral principles such 
as integrity, responsibility, compassion, and forgiveness. 
These principles are further conceptualized into objective 
moral competencies that underlie ethical behavior. 
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Abstract
Introduction: Given the significance of hope in psychological well-being and the role of moral 
competence in managing professional challenges, this study aimed to investigate the relationship 
between hope and moral competence in undergraduate students of Tabriz University of Medical 
Sciences. 
Methods: In this descriptive correlational study, 438 undergraduate students of different fields at 
Tabriz University of Medical Sciences completed the individual and social profile form, Moral 
Competency Inventory (MCI), Oxford Happiness Questionnaire (OHQ), and Trait Hope Scale 
using stratified sampling. The data were analyzed using descriptive statistics, Pearson correlation, 
and multiple linear regression tests. 
Results: The mean (SD) of agency and pathways dimensions of hope was 23.00 (5.11) and 
23.15 (5.08), respectively, in the range of 4 to 32. The mean moral competence score was 73.43 
(SD = 8.37), ranging from 20 to 100, while the mean happiness score was 34.01 (SD = 6.14) 
on a scale of 8 to 48. There were positive and significant relationships between agency and 
pathways dimensions of hope and ten moral competencies (P < 0.01); between agency and 
happiness (r = 0.496, P < 0.01); and between pathways and happiness (r = 0.484, P < 0.01). More 
moral competence and happiness are related to higher agency and pathways. Younger age and 
education in nursing school are linked to higher pathways and studying in nursing, health, and 
rehabilitation faculties is related to higher agencies. 
Conclusion: More hopeful students are more likely to pursue competencies, and more morally 
competent students have better reasons to feel hopeful in moral dilemmas. Since competencies 
are learnable, universities should emphasize moral competence training.
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Lennick and Kiel proposed a tool for assessing moral 
intelligence, encompassing ten moral competencies like 
“Consistent adherence to principles,” “Respecting values 
and beliefs,” and “Truthfulness,” among others.17

During clinical internships, medical sciences students 
may face unethical behavior and struggle to address it due 
to a lack of courage, leading to moral distress.18,19 Hence, 
possessing competence is crucial for managing and 
resolving moral conflicts and delivering quality care with 
a moral outlook.20 Furthermore, moral competence can 
serve as a means of coping with moral distress.21 Previous 
research has highlighted a reciprocal link between job 
competence and hope.14 In this investigation, we explored 
moral competence as a facet of general competence using 
a specific questionnaire. Therefore, our current study 
aimed to examine the relationship between hope and 
moral competence in undergraduate students of Tabriz 
University of Medical Sciences.

Materials and Methods
This study is cross-sectional research that was conducted 
From April to June 2023. The study population was 
all undergraduate students in the faculties of nursing 
and midwifery, health, nutrition and food sciences, 
paramedicine, rehabilitation, and management who 
were studying at Tabriz University of Medical Sciences 
at the time of the study. Entry criteria included being an 
undergraduate student, not a guest student (i.e., those who 
temporarily attend our university for a few semesters before 
returning to their home institution), and being willing 
to participate in the study. Using the results of the study 
conducted by Olusola and Ajayi22 (z = 1.96, SD = 15.70, and 
d = 0.10 SD), the formula of n = z2s2/d2, and the probability 
of 10% sample loss, the sample size of 438 people was 
calculated. Stratified sampling was employed as the 
sampling technique. In this regard, the number of samples 
needed for each faculty was determined based on the 
ratio of students in each faculty to the total undergraduate 
student population. Then, the list of students in the classes 
was prepared, and a number was assigned to each student. 
Students were randomly selected using a random number 
table. The Regional Ethics Committee of Tabriz university 
of medical sciences (Code: IR.TBZMED.REC.1398.1217) 
approved the study. The researcher referred after the class 
or internship ended to avoid disrupting the students’ 
educational process. Upon receiving permission from the 
professor, the researcher explained the voluntary nature 
of participation in the study and the confidentiality 
of information and then obtained informed consent 
forms. The researcher asked the students to complete the 
questionnaire completely. Obviously, the student had the 
right not to answer any question that was uncomfortable 
for him. Questionnaires were collected that day or the next 
day if the student requested. At the beginning of the study, 
the research team determined that if a questionnaire has 
more than ten percent unanswered questions, it will be 

discarded. 
The data was collected using individual social 

characteristics form, the Trait Hope Scale, the Moral 
Competency Inventory (MCI), and the Oxford Happiness 
Questionnaire (OHQ). Individual social characteristics 
form assessed some individual and academic characters 
of students. Snyder et al3 designed the Trait Hope Scale in 
1991 to measure trait hope through 12 items, including 
two subscales of agency and pathways, each of which has 
four items, and the other items are filler ones. In all the 
statements, an 8-point response scale from 1 (Definitely 
false) to 8 (Definitely true) is used, where a high score 
indicates a higher level of trait hope. The scale and its 
subscales have shown good psychometric properties. The 
instrument’s psychometric properties in Iran have also 
been confirmed by internal consistency with Cronbach’s 
alpha coefficient, criterion, and divergent validity.23 
Lennick and Kiel developed the MCI17 in 2007, a 40-
item inventory with ten subscales. The answer format is 
with a five-point Likert scale from “never, score 1” to “in 
all situations, score 5”. Each person’s score is divided by 
two, so the range of scores is between 20 and 100. Each 
subscale has four items with a score of 2 to 10. A low score 
in subscale indicates the need to do things to improve it. A 
study in Iran reported the internal consistency coefficient 
of the scale as 0.94 and confirmed its face and content 
validity.24 We used a short version of the Oxford Happiness 
Inventory (OHI) with eight items. Six responses from 
completely disagree to completely agree are used in all 
items. A high score indicates higher happiness. There is 
a strong and significant correlation between the short and 
full versions of the tool (r = 0.93, P < 0.001).25 In this study, 
following the pilot study with 30 students, Cronbach’s 
alpha coefficients for the internal consistency of the MCI, 
agency, pathway, and happiness scales were 0.88, 0.82, 
0.82, and 0.72, respectively.

The mean, standard deviation, frequency, and frequency 
percentage were used to describe the main variables and 
individual social characteristics. First, the normality 
of the variables’ distribution was checked using the 
skewness and kurtosis test. Considering the normality of 
the distribution of the variables, the relationship between 
moral competence, happiness, and hope was investigated 
using the Pearson correlation test. Also, a multiple linear 
regression model was used to control confounding factors. 
SPSS-13 software was used for data analysis. P value < 0.05 
was used to indicate statistical significance. 

Results
Four hundred thirty-eight undergraduate students of 
Tabriz university of medical sciences, with an average 
age of 21.46 (2.021) and a previous semester GPA of 
17.07 (1.28) in the range of 0 to 20, participated in this 
study—their personal and social characteristics, detailed 
in Table 1. Notably, 74 (16.90%) students had participated 
in ethics-related workshops, and 221 (50.46%) had passed 
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the ethics unit during university studies. 
The average hope score was 46.16 (9.34) from 8 to 64. 

The overall score of MCI was 73.43 (8.37) in the range of 0 
to 100. Table 2 shows the mean scores of MC dimensions. 

The highest score was related to the subscales of “keeping 
promises,” “honesty,” and “accepting responsibility for 
personal choices.” The average happiness score (6.14) was 
34.01, from 8 to 48. 

The results of the Pearson correlation test showed that all 
dimensions of MCI are significantly related to agency and 
pathway dimensions of hope (Table 2). There is a positive 
and significant relationship between agency and happiness 
(r = 0.49, P < 0.01) and pathway and happiness (r = 0.48, 
P < 0.01). The multiple linear regression test results showed 
that more moral competence and happiness are related 
to higher agency and pathways (Table 3). Also, younger 
age and education in nursing school are linked to higher 
pathways. Studying in nursing, health, and rehabilitation 
faculties is related to higher agencies (Table 4). 

Discussion 
Most of the students had scores of moral competence at 
medium to high levels, which aligns with the results of 
recent studies.26,27 Also, the hope score was higher than 
the medium, which aligns with Seirup and Rose’s study.28 
Regarding the primary purpose of the study, the results 
showed that there is a positive and significant relationship 
between students’ agency and pathway dimensions of 
hope and their all-moral competencies, which is in line 
with the results of previous studies.29-31 Moral competence 
seems to provide a framework for the correct functioning 
of people. This correct performance strengthens people’s 
hope to achieve goals. The motivation to choose the 
right goals and pathways also increases as a dimension of 
hope. Hope is considered inseparable from meaning and 
purpose.32 Hopeful thinking is implicitly directed toward 
goals that are meaningful to the individual and consistent 
with one’s values. Goals that match a person’s core interests 
and values are known as self-concordance of goals. These 
goals are usually pursued with more sustained effort and 
are more likely to be achieved.33 Therefore, self-consistent 
goals must be related to deeply rooted and essential agentic 
thoughts to sustain action and stimulate thought pathways 
to overcome obstacles in the goal attainment process. In 

Table 1. Frequency and Frequency percentage of personal and social 
characteristics of the students (N = 438)

Variables N (%)

Gender

Female 158 (36.10)

Male 280 (63.90)

Marital status

Married 29 (6.60)

Single 409 (93.40)

Schools

Nursing &midwifery 156 (35.61)

Rehabilitation 67 (15.29)

Paramedicine 114 (26.02)

Health 49 (11.18)

Nutrition and food sciences 31 (7.07)

Management and medical information 21 (4.79)

Term

1-2 116 (24.48)

3-4 108 (24.65)

5-6 136 (31.05)

7-8 47 (10.73)

Missing 31 (7.08)

Housing

Living in dormitory 189 (43.20)

Living in non-dormitory 245 (55.90)

Missing 4 (0.90)

Economic status of the family

Income equals expenditure 257 (58.67) 

Income greater than expenditure 94 (21.46)

Income less than expenditure 74 (16.90)

Missing 13 (2.96)

Table 2. Mean and standard deviation of moral competencies in students of Tabriz University of Medical Sciences and its dimensions relationship with 
Hope (N = 438)

Dimensions of moral competence Mean (SD) Agency r* Pathway r

A. Acting consistently with principles, values and, beliefs 15.3128(2.47) 0.26** 0.26**

B. Telling the truth 15.7511(2.28) 0.26** 0.32**

C. Standing up for what is right 13.9452(2.80) 0.23** 0.26**

D. Keeping promises 16.2260(2.44) 0.30** 0.37**

E. Taking responsibility for personal choices 15.5365(2.31) 0.35** 0.37**

F. Admitting mistakes and failures 15.0388(2.27) 0.29** 0.37**

G. Embracing responsibility for serving others 12.9018(2.99) 0.16** 0.18**

H. Actively caring about others 14.0594(2.56) 0.18** 0.22**

I. Ability to let go of one’s own mistakes 14.4703(2.54) 0.44** 0.47**

J. Ability to let go of others’ mistakes 13.6233(3.01) 0.25** 0.34**

* Pearson correlation test, 0 ≤ r ≤ 0.29: Weak correlation; 0.3 ≤ r ≤ 0.69: Moderate correlation; 0.7 ≤ r ≤ 1: Strong correlation; ** P < 0.001.
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addition, hope increases the possibility of using moral 
competencies. In this way, it can be explained that when 
a person is in a moral dilemma, if he is anxious, it causes 
him to have a negative evaluation of that situation, thus 
avoiding it. Conversely, hope or expectation (agent) that 
one can pursue paths to a goal or outcome can resist the 
reinforcing nature of anxious appraisals34 and use them 
as paths to goal achievement if equipped with moral 
competence. 

In this study, happiness was related to two dimensions 
of hope. In a study, there was a moderate direct correlation 
between hope and the subscales of feeling and positive 
experience of happiness and an inverse relationship 
with the negative feeling and experience subscales. Also, 
some components of happiness predicted the level of 
students’ hope.35 Happiness is one of the most critical 
concepts in positive psychology36; it has four components: 
life satisfaction, positive emotions, good mood, lack of 

Table 3. Factors related to agency thinking in Tabriz University of Medical Sciences students

Coefficientsa Unstandardized coefficients Standardized coefficients
t Sig.

Model B Standard Error Beta

(Constant) -1.65 4.31 -0.38 0.70

Female -0.85 0.50 -0.08 -1.69 0.09

Age -0.23 0.12 -0.09 -1.83 0.07

Single -0.10 0.86 -0.005 -0.12 0.90

Term 0.03 0.12 0.01 0.28 0.78

Living in dormitory 0.06 0.40 0.007 0.17 0.87

GPA 0.24 0.19 0.06 1.25 0.21

Income greater than expenditure 0.06 0.57 0.005 0.10 0.92

Income less than expenditure 0.91 0.62 0.07 1.46 0.15

Studying in Nursing & Midwifery school 1.94 0.73 0.12 2.66 0.008

Studying in Rehabilitation school 2.64 0.84 0.14 3.15 0.002

Studying in Paramedicine school 0.72 0.82 0.04 0.88 0.38

 Studying in Health school 2.19 0.94 0.10 2.31 0.02

Studying in Nutrition and Food Sciences school -0.92 1.05 -0.04 -0.88 0.38

Happiness 0.403 0.045 0.49 10.16  < 0.001

Moral competence 0.15 0.03 0.25 5.18  < 0.001
a Dependent Variable: Agency thinking.
Variables that were significantly associated with hope, i.e., had a P value less than 0.05, were bolded.

Table 4. Factors related to pathways thinking in Tabriz University of Medical Sciences students

Coefficientsa Unstandardized Coefficients Standardized Coefficients
t Sig.

Model B Standard Error Beta

(Constant) 4.75 4.29 1.107 0.27

Female -0.60 0.50 -0.06 -1.20 0.23

Age -0.26 0.12 -0.11 -2.13 0.03

Single -0.31 0.85 -0.02 -0.37 0.71

Term 0.04 0.12 0.02 0.32 0.75

Living in Dormitory -0.18 0.40 -0.02 -0.46 0.64

GPA -0.18 0.19 -0.04 -0.94 0.35

Income greater than expenditure 0.50 0.57 0.04 0.88 0.38

Income less than expenditure 0.73 0.62 0.05 1.17 0.24

Studying in Nursing & Midwifery school 1.54 0.73 0.1 2.12 0.03

Studying in Rehabilitation school 1.63 0.83 0.09 1.95 0.05

Studying in Paramedicine school -0.28 0.82 -0.01 -0.34 0.74

 Studying in Health school 0.66 0.94 0.03 0.70 0.48

Studying in Nutrition and Food Sciences school -0.72 1.04 -0.03 -0.7 0.49

Happiness 0.37 0.04 0.45 9.31  < 0.001

Moral competence 0.2 0.03 0.32 6.64  < 0.001

a. Dependent Variable: pathways thinking. 
Variables that were significantly associated with hope, i.e., had a P value less than 0.05, were bolded.
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negative emotions, and mood. The characteristics of a 
happy person are having a more robust immune system, 
living longer, enjoying better social relationships and 
dealing effectively with difficult situations, more creativity 
and success, and a greater desire to help others. Happy 
people can better face problems and overcome their life 
problems37 and, as a result, have better hope. 

According to the results, age was found to be a 
significant factor in determining students’ pathway 
levels. However, the relationship between age and hope 
remains a topic that requires further exploration. An 
integrative review by Esteves et al found an inconsistent 
relationship between age and hope, with only two out 
of seven reviewed studies demonstrating a significant 
positive correlation. This ambiguity highlights the need 
for further comprehensive research to clarify the role of 
age in influencing hope levels.38

Studying in faculties of nursing, health, and rehabilitation 
was identified as a determining factor of higher hope in 
students. In a study, the amount of hope differed among 
different fields of study.39 The existence of more job 
opportunities in these fields and the different educational 
conditions of the faculties can be influential factors for 
this result. One study showed that people’s hope increases 
in learning environments where the psychological need 
for competence is met.14 Therefore, it seems necessary to 
compare the learning environments of different faculties.

It is one of the few studies investigating the relationship 
between moral competence and hope. Among the 
limitations of the present study is that the study was 
conducted among the students of Tabriz University of 
Medical Sciences, and the results cannot be generalized to 
all students. Considering that hope is a process, examining 
it with only a cross-sectional study is not enough, so 
longitudinal and qualitative studies are recommended 
to obtain comprehensive information. Considering that 
63% of the participants were male, this could affect the 
interpretation of the results. Therefore, it is necessary to 
manage this effect in future studies. 

Conclusion
This study shows there is a positive and significant 
relationship between students’ agency and pathway 
dimensions of hope and their all-moral competencies. 
More hopeful students are more likely to pursue 
competencies, and more morally competent students have 
better reasons to feel hopeful in moral dilemmas. Since 
competencies are learnable, universities should emphasize 
moral competence training.
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What is the current knowledge?
• Hope is a key psychological construct linked to 

well-being, academic persistence, and reduced 
negative emotions.

• Moral competence, as a component of professional 
competence, helps individuals navigate ethical 
challenges in clinical settings.

• While general job competence has been associated 
with hope, the specific relationship between moral 
competence and hope remains underexplored.

What is new here?
• This study introduces moral competence as a 

predictor of hope, expanding beyond traditional 
psychological and occupational factors.

• Since competencies can be learned, the focus of 
universities on teaching moral competencies are 
recommended. 

Research Highlights



Moral competence and hope in medical students 

Journal of Caring Sciences. 2025;14(2) 91

Funding
This study is financially supported by Tabriz University of Medical 
Sciences.
References 
1. Snyder CR. Conceptualizing, measuring, and nurturing hope. 

J Couns Dev. 1995; 73(3): 355-60. doi: 10.1002/j.1556-
6676.1995.tb01764.x

2. Snyder CR. Hope theory: rainbows in the mind. Psychol Inq. 
2002; 13(4): 249-75. doi: 10.1207/s15327965pli1304_01

3. Snyder CR, Harris C, Anderson JR, Holleran SA, Irving LM, 
Sigmon ST, et al. The will and the ways: development and 
validation of an individual-differences measure of hope. J 
Pers Soc Psychol. 1991; 60(4): 570-85. doi: 10.1037//0022-
3514.60.4.570

4. Wnuk M. The indirect relationship between spiritual 
experiences and subjective wellbeing through hope? A sample 
of Chilean students. J Relig Health. 2023; 62(2): 964-83. doi: 
10.1007/s10943-021-01459-4

5. McDavid L, McDonough MH, Smith AL. An empirical 
evaluation of two theoretically-based hypotheses on the 
directional association between self-worth and hope. J Adolesc. 
2015; 41: 25-30. doi: 10.1016/j.adolescence.2015.02.007

6. Zapata MA. Disability self-worth and positive personal 
meaning in disability: correlates of hope among US residents 
with physical disabilities. Rehabil Couns Bull. 2022; 65(2): 
150-60. doi: 10.1177/00343552211009569

7. Kardaş F, Çam Z, Eşkisu M, Gelıbolu S. Gratitude, hope, 
optimism and life satisfaction as predictors of psychological 
well-being. Eurasian J Educ Res. 2019; 19(82): 81-100. doi: 
10.14689/ejer.2019.82.5

8. Bryce CI, Fraser AM, Fabes RA, Alexander BL. The role of hope 
in college retention. Learn Individ Differ. 2021; 89: 102033. 
doi: 10.1016/j.lindif.2021.102033

9. Hansen MJ, Palakal MJ, White LJ. The importance of STEM 
sense of belonging and academic hope in enhancing 
persistence for low-income, underrepresented STEM students. 
J STEM Educ Res. 2024; 7(2): 155-80. doi: 10.1007/s41979-
023-00096-8

10. Ho L, Li W, Cheung AT, Ho E, Lam K, Chiu SY, et al. Relationships 
among hope, psychological well-being and health-related 
quality of life in childhood cancer survivors. J Health Psychol. 
2021; 26(10): 1528-37. doi: 10.1177/1359105319882742

11. Mirhosseini S, Dadgari A, Basirinezhad MH, 
Mohammadpourhodki R, Ebrahimi H. The role of hope to 
alleviate anxiety in COVID-19 outbreak among community 
dwellers: an online cross-sectional survey. Ann Acad Med 
Singap. 2020; 49(10): 723-30. doi: 10.47102/annals-
acadmedsg.2020341

12. Gustafsson H, Skoog T, Podlog L, Lundqvist C, Wagnsson S. 
Hope and athlete burnout: Stress and affect as mediators. 
Psychol Sport Exerc. 2013; 14(5): 640-9. doi: 10.1016/j.
psychsport.2013.03.008

13. Passmore S, Hemming E, McIntosh HC, Hellman CM. The 
relationship between hope, meaning in work, secondary 
traumatic stress, and burnout among child abuse pediatric 
clinicians. Perm J. 2020; 24. doi: 10.7812/tpp/19.087

14. Wandeler CA, Bundick MJ. Hope and self-determination of 
young adults in the workplace. J Posit Psychol. 2011; 6(5): 
341-54. doi: 10.1080/17439760.2011.584547

15. Guo L, Chelliah S. The impact of self-determination theory 
on work motivation: a critical review. Global Business & 
Management Research. 2024; 16(4s): 1916-36.

16. Wandeler C, Baeriswyl F, Shavelson R. Hope, self-

determination and workplace learning: a multilevel study in 
vocational training. Swiss J Educ Res. 2011; 33(3): 421-42. 
doi: 10.24452/sjer.33.3.4867

17. Lennick D, Kiel F. Moral Intelligence: Enhancing Business 
Performance and Leadership Success. Philadelphia: Wharton 
School Publishing; 2007.

18. Escolar Chua RL, Magpantay JC. Moral distress of undergraduate 
nursing students in community health nursing. Nurs Ethics. 
2019; 26(7-8): 2340-50. doi: 10.1177/0969733018819130

19. Snopek P, Popovičová M, Plisková B. Moral dilemma in clinical 
practice of nursing students. In: 2nd International Conference 
on Health and Health Psychology (ICH&HPSY). Porto: Future 
Academy; 2016. doi: 10.15405/epsbs.2016.07.02.18

20. Schluter J, Winch S, Holzhauser K, Henderson A. 
Nurses’ moral sensitivity and hospital ethical climate: a 
literature review. Nurs Ethics. 2008; 15(3): 304-21. doi: 
10.1177/0969733007088357

21. Schaefer R, Vieira M. Ethical competence as a coping resource 
for moral distress in nursing. Texto Contexto Enferm. 2015; 
24(2): 563-73. doi: 10.1590/0104-07072015001032014

22. Olusola OI, Ajayi OS. Moral intelligence: an antidote to 
examination malpractices in Nigerian schools. Univers J Educ 
Res. 2015; 3(2): 32-8. doi: 10.13189/ujer.2015.030105

23. Karaminia R, Ahmadi Tahour-Soltani M, Bagherian-Sararoud 
R, Moulavi Z. Psychometric properties of the trait hope scale 
in Iranian students. J Res Behav Sci. 2013; 10(6): 391-400. 
[Persian].

24. Mohamadi J, Ghazanfari F, Azizi A. Relationship between 
moral intelligence and nurses’ quality of work life. Iran 
Journal of Nursing. 2014; 27(90-91): 54-64. doi: 10.29252/
ijn.27.90.91.54

25. Hills P, Argyle M. The Oxford Happiness Questionnaire: a 
compact scale for the measurement of psychological well-
being. Pers Individ Dif. 2002; 33(7): 1073-82. doi: 10.1016/
s0191-8869(01)00213-6

26. Ghasempour S, Babaei A, Nouri S, Basirinezhad MH, Abbasi 
A. Relationship between academic procrastination, self-
esteem, and moral intelligence among medical sciences 
students: a cross-sectional study. BMC Psychol. 2024; 12(1): 
225. doi: 10.1186/s40359-024-01731-8

27. Khazaei MM, Shamoradiy R, Niromand E, Khazaei MR. The 
state of moral intelligence of medical students of Kermanshah 
University of Medical Sciences in 2022. Educ Res Med Sci. 
2023; 12(2): e138729. doi: 10.5812/ermsj-138729

28. Seirup H, Rose S. Exploring the effects of hope on GPA and 
retention among college undergraduate students on academic 
probation. Educ Res Int. 2011; 2011(1): 381429. doi: 
10.1155/2011/381429

29. Ashouri R, Bahari F, Namvar H. Determining the model of 
flourishing in youth based on moral intelligence considering 
the mediating role of hope. Middle Eastern Journal of Disability 
Studies. 2022; 12: 187. [Persian].

30. Khormaei F, Saber Lari M, Poorseyed SM. Predicting student’s 
psychological well-being based on moral intelligence with 
mediating of academic hope. Cult Psychol. 2023; 6(2): 161-
83. doi: 10.30487/jcp.2023.304777.1337

31. Khosravi SA, Hosseinzadeh B, Shojaei AA, Sadeghi J. 
Mediating role of moral intelligence in the relationship 
between perfectionism and life expectancy of managers. J 
Ethics Sci Technol. 2020; 14(2): 162-9. [Persian].

32. Snyder CR. Handbook of Hope: Theory, Measures, and 
Applications. 1st ed. San Diego, CA: Academic Press; 2000.

33. Sheldon KM, Elliot AJ. Goal striving, need satisfaction, and 
longitudinal well-being: the self-concordance model. J Pers 

https://doi.org/10.1002/j.1556-6676.1995.tb01764.x
https://doi.org/10.1002/j.1556-6676.1995.tb01764.x
https://doi.org/10.1207/s15327965pli1304_01
https://doi.org/10.1037/0022-3514.60.4.570
https://doi.org/10.1037/0022-3514.60.4.570
https://doi.org/10.1007/s10943-021-01459-4
https://doi.org/10.1016/j.adolescence.2015.02.007
https://doi.org/10.1177/00343552211009569
https://doi.org/10.14689/ejer.2019.82.5
https://doi.org/10.1016/j.lindif.2021.102033
https://doi.org/10.1007/s41979-023-00096-8
https://doi.org/10.1007/s41979-023-00096-8
https://doi.org/10.1177/1359105319882742
https://doi.org/10.47102/annals-acadmedsg.2020341
https://doi.org/10.47102/annals-acadmedsg.2020341
https://doi.org/10.1016/j.psychsport.2013.03.008
https://doi.org/10.1016/j.psychsport.2013.03.008
https://doi.org/10.7812/tpp/19.087
https://doi.org/10.1080/17439760.2011.584547
https://doi.org/10.24452/sjer.33.3.4867
https://doi.org/10.1177/0969733018819130
https://doi.org/10.15405/epsbs.2016.07.02.18
https://doi.org/10.1177/0969733007088357
https://doi.org/10.1590/0104-07072015001032014
https://doi.org/10.13189/ujer.2015.030105
https://doi.org/10.29252/ijn.27.90.91.54
https://doi.org/10.29252/ijn.27.90.91.54
https://doi.org/10.1016/s0191-8869(01)00213-6
https://doi.org/10.1016/s0191-8869(01)00213-6
https://doi.org/10.1186/s40359-024-01731-8
https://doi.org/10.5812/ermsj-138729
https://doi.org/10.1155/2011/381429
https://doi.org/10.30487/jcp.2023.304777.1337


Ebrahimi et al

Journal of Caring Sciences. 2025;14(2)92

Soc Psychol. 1999; 76(3): 482-97. doi: 10.1037//0022-
3514.76.3.482

34. Richardson AL. Hope and anxiety. Curr Opin Psychol. 2023; 
53: 101664. doi: 10.1016/j.copsyc.2023.101664

35. Ghahremani L, Tehrani H, Rajabi A, Jafari A. The relationship 
between the concepts of hope and happiness in students. 
Iran J Health Educ Health Promot. 2020; 8(2): 107-17. doi: 
10.29252/ijhehp.8.2.107

36. Veiskarami HA, Yousefvand L. Investigating the role of 
academic vitality and happiness in predicting the students 
creativity in Lorestan University of Medical Sciences. Res Med 

Educ. 2018; 10(2): 28-37. doi: 10.29252/rme.10.2.28
37. Zaker A, Dadsetan A, Nasiri Z, Azimi S, Rahnama F. 

Effectiveness of happiness on self-efficacy of students. Electron 
J Biol. 2016; 12(4): 333-6.

38. Esteves M, Scoloveno RL, Mahat G, Yarcheski A, Scoloveno 
MA. An integrative review of adolescent hope. J Pediatr Nurs. 
2013; 28(2): 105-13. doi: 10.1016/j.pedn.2012.03.033

39. Ebrahimi N, Sabaghian Z, Abolghasemi M. Investigating 
relationship of hope and academic success of college 
students. Quarterly Journal of Research and Planning in 
Higher Education. 2023; 17(2): 1-16. [Persian].

https://doi.org/10.1037/0022-3514.76.3.482
https://doi.org/10.1037/0022-3514.76.3.482
https://doi.org/10.1016/j.copsyc.2023.101664
https://doi.org/10.29252/ijhehp.8.2.107
https://doi.org/10.29252/rme.10.2.28
https://doi.org/10.1016/j.pedn.2012.03.033

